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IMPROVING EMPLOYABILITY SKILLS OF UNIVERSITY STUDENTS: DEVELOPMENT
TRENDS IN THE SYSTEM OF TEACHING MODERN LANGUAGES IN GREAT BRITAIN

In this article, the author addresses current views of British researches on enhancing employability skills of university
students in the process of foreign languages acquisition. Thus, widening participation of graduates looking for jobs, dependence
of national economic and social wellbeing on a good supply of graduates, showing that the financial sacrifices are economically
worthwhile are considered to be of crucial importance for the issue of enhancing students’ employability in British labour market.
In this regard, employability is construed as a range of developing attributes and skills necessary for the employment of
graduates, notably developing a scope of attributes employers might demand, forming a range of skills indispensable for a
career progression, demonstrating attributes that employers assume essential for the future efficient functioning of their
enterprise or organization and acquiring a number of skills to develop into a lifelong learner.

The general analysis of the respective activities of professional institutions engaged in the issues of employability of the
graduates is presented. Thus, the UK higher education institutions run institutional-wide credit bearing courses that could be
taken by any student registered. Moreover, British universities enhance employability skills with the aid of special agencies
called careers services. The most effective option is integration of the respective courses into the curricula. This is deemed
particularly efficient in case of foreign languages and the related studies acquisition.

The list of employability skills specified by the British employers as indispensable for successful employment is cited, the
role of language and speech skills is determined.
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Problem statement. Ukraine's current state of educational establishments for designing and elaborating

economic and social development is marked by better
apprehension of interaction foundations between the
educational system, the employment market and
workforce.

Legislative, organizational and financial framework of
functioning of Ukrainian higher education system is
stipulated by a number of legislative documents.

Thus, in the Law of Ukraine “On Higher Education”
(dated 01.07.2014 No 1556) the ways of personal self-
actualization, providing the society, the labour market and
the state with highly-qualified specialists are highlighted [1].
Furthermore, the Decree of the President of Ukraine “On
the strategy of development of the state youth policy to the
year 2010” Ne 537 (dated 27.09.2013) defined “... the
development of co-operation between employers and

curricula, internship programs and vocational training and
for engaging employers in planning the educational
process” [2] as priorities of implementing the state youth
policy.

However, the collaboration between higher education
establishments of Ukraine and the agents of productive,
trade and commercial enterprises envisages optimization
and reinforcement. The launch of the process is deemed to
be the acquisition and implementation of European,
notably British, experience of co-operation between the
universities and the entrepreneurs and employers
concerning the formation and development of the students'
employability skills, including those obtained while second
language acquisition.
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The analysis of studies and publications recently
issued. The international experience of co-operation
between the workforce and educational markets was
surveyed by  Ukrainian  scientists  Hrishnova, O.
(MpiwHoBa, O), Lisohor, L. (Jlicorop, J1.), Onikiienko, V.
(OwnikieHko, B.), Petrova, |. (MNeTtpoea, 1.), Saiem, I. (Caem,
I.). The employment policy in the European Union, the
issues of workforce market regulation are considered in the
works by Bezsonova, |. (bescoHoBa, l.), Libanova, E.
(NiGaHoea, E.), Serdiukova, V. (Cepatokosa, B.),
Tkachenko, T. (TkaveHko, T.), Vyshnevska, N.
(BuwHeBcbka, H.).  The international and Ukrainian
expertise concerning establishing partnership between
business and educational sectors was studied by llich, L.
(Imbiy, J1.),  Kimova, I.  (KimoBa, I.),  Leshchenko, N.
(NMeweHko, H.), Miroshnychenko, O. (MipowwHunyeHko, O.),
Osinkina, O. (OciHkina, O.), Zabolotnyi, A.
(3abonoTtHui, A.).

The analysis of the publications issued over the past
decade indicates that the state-of-the-art regulatory
framework ensuring the co-operation between the
universities and the workforce market in the United
Kingdom is still insufficiently developed. Consequently, the
issue of acquiring a scope of employability skills by the UK
graduates is of particular relevance to Ukrainian
educational science. The aforementioned problem is being
scrutinized by British researches, notably Aston, L.,
Brennan, J., Canning, J., Harvey, L., Hudson, R.,
Jones, D.,Kelly, M., Knight, P., Marshall, K., Shakh, T.

Aims of the study are to survey British expertise on
the issue of forming employability skills of the UK
graduates; to accomplish an overview of respective
institutions of the United Kingdom involved in the issue of
employability skills development.

Results and discussions. The present-day British
university sector is characterized by dramatic growth in the
number of students. The aggregated statistical data
indicate over 50% of the UK citizens aged 18-30 have a
university degree. Within the aforementioned scope there
is an issue, if all of them enjoyed the benefits and
advantages of the respective degree after their graduation.
This problem presupposes focusing their curricula on
training and preparation of the students to their everyday
professional life.

The aforementioned issue, therefore, requires
determining the agent responsible for acquiring
employability skills by the students and enhancing the
employability of the graduates. Should that be students
themselves, or the institution-wide careers service, or the
teaching staff? Or should this issue be attended by the
government and employers? Though the aforementioned
factors have a role to play, it is expected that teaching staff
has a major influence in improving the employability skills
of the students.

Scientists Aston, L., and Bekhradnia, B. specify social
and political contexts for the issue of enhancing students'
employability in British labour market:

- widening participation of graduates looking for jobs.

- dependence of national economic and social
wellbeing on a good supply of graduates.

- since Higher Education is not free for students, it is
necessary to show that the financial sacrifices are
economically worthwhile [3, p. 6-7].

Harvey, L. and Knight, P.
“employability” in two aspects:

1. Getting a job:

consider the notion

— the ability to secure a job long after graduation;

— the ability to get an appropriate job within a specified
time after graduation and keep it for a period of time;

- the ability to get an appropriate job within a specified
time after graduation, to retain the post and to develop and
succeed within the chosen career.

2. Employability as a range of developing attributes and
skills necessary for the employment of graduates:

- developing a scope of attributes employers might
demand.

- forming a range of skills indispensable for a career
progression.

- demonstrating attributes that employers assume
essential for the future efficient functioning of their
enterprise or organization.

- acquiring a number of skills to develop into a lifelong
learner.

It should be pointed out the aforementioned scholars
favoured the second definition regarding it as a more
comprehensive one.

Considering the specificity and nature of a graduate's
employability Brennan, J. and T. Shakh, T referred to the
factors influencing a specialist's ability to get employment:

— competency factors, notably knowledge, attributes,
skills and competencies necessary to perform the job;

— attitudinal  factors, namely, attitudes, values,
aspirations, ambitions indispensible for the job in question;

— status, i.e. race, social factors, schooling, personal
and life experiences;

— luck, which is construed as being in the right place at
the right time [4, p. 20-21].

The researchers emphasize the practitioners at higher
educational establishments should target at producing an
intensive impact on the first two mentioned factors to make
up for any deficiencies in the factors of status and luck.

Canning, J. singles out two types of job candidates. It
the first case, the applicant claims he or she is keen to
develop a career in marketing, and hopes to have an
opportunity to to use foreign languages while performing
the respective professional duties. Thus, this attitude
sounds adaptable, motivated and aware of current
business needs and necessities. Thereby, the other
candidate states he or she is keen on joining an
international organization to improve language skills
acquired at university or just to be able to use his or her
languages. This assertion proves the graduate is not really
interested in the particular position for the interview [5].

British scholars Jones, D. and Kelly, M. draw attention
to the fact, that language students lack understanding of
their advantages at the employment market due to the
following aspects of their linguistic education:

- being able to read, write and speak a language is a
useful skill in many jobs and an essential skill in others,
moreover, languages have a value in their own right, not
just as a skill;

- language degrees and the respective language skills
obtained emphasize self-confidence of a graduate as well
as profound communication skills; they are very important
at any working place, beyond that, these skills, notably
team working and communication, are deemed to be
employer friendly ones;

- language graduates possess a strong awareness
about communicating across cultures and social realms of
various counties [8, p. 34].

British educators claim the intensive development of
intercultural skills occurs during the period of residence
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abroad for studying or training in the country of the target
language. It should be noted the present-day university
educational curricula and language programs in Great
Britain are designed so that a period of residence abroad
should constitute an integrative part thereof.

Marshall, K., while adjusting advertising strategies
formulated several decades ago by Reeves, R. [10] to the
students' educational needs and necessities, observed that
university graduates, who experienced studying languages
and related studies according to the aforementioned
programs, regarded their learning experience gained
abroad as a unique selling point provided by foreign
language skills and the respective linguistic experience [9].
Brennan, J. and Shakh, T. also adhere to the aforesaid
opinion highlighting that the graduates who spent a period
abroad for studying or training have advantages in the job
market over those without respective overseas experience
[4, p. 16].

Acknowledging the abovementioned views, Canning, J.
distinguishes the following skills and attributes able to
enhance employability gained from the year aboard, which
constituted an integrative part of university undergraduate
programs:

— a good oral and written command of a language;

— a capacity to deal with the unfamiliar;

—a capacity to deal with people across -cultural
boundaries;

—a maturity of behavior and judgement of the
graduates, who spent a period of residence abroad for
studying or training, over the students without the
respective overseas experience [5].

It is deemed necessary to consider the ways of
enhancing employability skills of British undergraduates in
the process of language acquisition. Thus, some higher
education institution of the UK run institutional-wide credit
bearing courses that could be taken by any student
registered at the institution. Students are sometimes able
to do a project relating to part-time work undertaken while
studying. Generally, the aforementioned courses and
modules are not adapted to professional interests and
need of future specialists. The second way to enhance
employability skills is implemented with the aid of special
agencies called careers services, which is of crucial
importance regarding the preparation process of university
graduates for job-seeking. However, Brennan, J. and
Shakh, T. claim the resources of the careers services vary
from institution to institution, which might influence the level
and range of the services and facilities offered [4]. The
most effective option to enhance employability skills in the
classroom is integration of the respective courses into the
curricula. This is deemed particularly efficient in case of
modern languages and the related studies acquisition. The
main advantage of this approach is that graduate
employment is not separated from the actual subject
content. The disadvantage is that this approach puts the
primary responsibility for the implementation of the
preparation program strongly upon individual teaching staff
which might not see employability as one of their priorities.

In this regard, it is significant to analyze the impact of
the views of British employers on determining and
specifying the content and resources necessary for the
development the employability and the approaches thereof.
Employers can play an important role in a number of ways
including offering work placements and liaising with
departments and institutions which may supply future
employees. Moreover, employers also have a legal duty to
not to discriminate on the grounds of gender, race, age,

disability, religion, sexuality etc. Employers and
entrepreneurs should play an essential role in selecting the
sites for professional training abroad. Besides, they are
concerned to maintain interaction with higher educational
establishments for recruitment the most gifted, educated
and professional graduates. Nevertheless, some
educational innovations introduced by the teaching staff
are sometimes misinterpreted by employers or remain
unwanted and insignificant for them. For instance, design,
development and further fulfilment of the personal
development plan, which is intended to identify skills and
attributes acquired during their studies at the university, are
not considered as a part of the recruitment process by the
employers.

The globalization process and international trade
provide greater opportunities for graduates with language
skills. However, English is often seen as the international
language and has been cited by employers as a reason
why speaking foreign languages is not essential.

In the meantime, the main issue for consideration is
which exactly employability skills the employers expect
from British graduates. This aspect is being elaborated by
a number of respective institutions of the UK. From our
perspective, activities of Confederation of British Industry
(CBI) are of major interest. Among the issues under
consideration  are, firstly,  establishing  business
expectations from the university system of higher education
of Great Britain, secondly, specifying ways of interacting
with the stakeholders, notably commercial enterprises and
universities for designing and developing patterns of
cooperation and defining the level and terms of funding of
the educational sector. The studies completed by the
aforementioned institution allowed the establishment of the
fact that the employers are predominantly interested the
following well developed skills with the employee:

— self-management, that is the readiness and
determination to take up responsibility, as well as flexibility,
self-analysis and self-confidence;

— teamworking, which envisages regard for the other
members of the group and co-workers, interaction and
interrelation, participation in discussions and awareness of
the determination of the outcome on personal input of
every participating individual;

— business and customer awareness, that is knowing
the factors of business success for enterprises;

— problem solving, namely, analyzing facts and
environment and employing creative thinking for making
efficient decisions;

— communication and literacy, which denotes an ability
produce a structured and explicit written work, coherent
oral speech and question formulating;

— numeracy, general mathematical competence and its
application in various everyday contexts;

— application of information technology for efficient
information search and retrieving [11, p. 12].

It is worth emphasizing that British employers and
entrepreneurs place particular emphasis on linguistic and
speech skills acquisition by university graduates. It should
be noted the UK employers view the aforementioned skills
as an integrative part of the ability of an individual to
operate effectively in a multi-cultural environment and
acquisition of a scope of knowledge and intercultural skills
at a sufficient level.

The study accomplished by Confederation of British
Industry in 2015 indicates that about half of all British trade
and commercial enterprises (45%) acknowledge the fact
that mastering foreign languages to a sufficient level might
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significantly improve opportunities of applicants for
employment. This is particularly true for the sectors dealing
with establishment business networking with clients,
customers and services and goods providers and suppliers
(36%) [7, p.36]. Statistical profiles of activities of
enterprises recruiting employers with language skills
demonstrated that British business is in need of specialists
with the knowledge of French, German, Spanish, Chinese,
Polish and Arabic. [7, p. 42].

Specific conclusions reached from this study. In
view of the above, it should be noted that at the current
stage British university sector, notably the language field, is
enhancing strong links between higher educational
establishments of the country and the employers. This
interrelation manifests itself, firstly, in eliciting the
requirements and needs of employers, including those at
the institutional level, secondly, it reveals in consideration
of individual psychological characteristics of future
specialists and the respective individual learning
experience, which enables autonomous formation of
individual educational paths and raising the level of
competitiveness at the labour market of the country.

Directions for further research lie within the scope of
considering the experience of interaction and co-operation
between professional establishments of Great Britain in the
sector of teaching foreign languages and the institutions
engaged into researching employability skills of British
graduates.
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Hapinwna po pepkonerii 15.11.2019

YOOCKOHANEHHA BMIHb TA HABUYOK MPALIEBIALUTYBAHHS CTYOEHTIB YHIBEPCUTETIB: TEHOEHLIT
PO3BUTKY CUCTEMU HABYAHHSA IHO3EMHUX MOB BEJTUKOI BPUTAHIT

Y cmammi aemopom npedcmaeneHi cy4yacHi moansidu 6pumaHcbKux Haykoseuie w000 (hopMyeaHHsI HasUYOK npauyesnawimyeaHHs
cmydenmie yHieepcumemie, 30kpeMa nid Yac sue4yeHHs1 iHO3eMHUX Mo8. 3pocmaHHs1 Kinbkocmi cmydeHmie, siki 3HaxodssmbCsi y nowykKy po6omu,
3anexHicmb HauioHasIbHOi €KOHOMIKU ma couiasibHo20 651a2onony4yysi eid sikocmi nid2zomoeku eunyckHukie, nidmeepoXeHHs1 eKOHOMIiYHOI
doyinbHocmi ¢hiHaHcoeux eknadeHb y @enacHy oceimy eeaxarombcsi HadeaxnueumMu dhakmopamu Yy KoOHmMeKcmi nideuuwjeHHs1 pieHsi
KOHKypeHmo3damHocmi cmydeHmie Ha puHKy npayi Benukoi BpumaHii. 3 oansdy Ha ye, KOHKypeHmo3damHicmb po32s190acmbCsi sIK WUPOKUU
cnekmp sikocmeli ma Hasu4ok, Heo6xiOHuUX Onsi nNpayeenawmyeaHHsl, 30KpeMa mux, sIKUX Halibinbwe nompebyeamume npayedaeeynb, y makul
cnoci6é ¢opmyrodu diana3oH eMiHb ma Hasu4yoK, Nompi6bHux Ons po36ydosu enacHoOi Kap’epu, eusiesnsilOYU sIKOCMi, sIKi crpulimMarombcsi
npayedasysmu HeobxiOHUMU Onsi e¢hekmueHOi po6omu nidnpuemMcmea Yyu opaaHisayii y Mali6ymHboMy, a makox Habymmsi neeHUX Ha8UYOK, W0
cnpusirtomb ¢hopMyeaHHI0 30amHOCMi Hag4amucsi MPOMsI20M XXummsi.

lModaHuli 3azanbHuUli aHaniz disnbHocmi npogpeciliHux iHcmumyuyil KpaiHu, siki docnidyromb numaHHs 3aliHAMocmi eumnycKHUKie.
3aknadu suuoi oceimu Benukoi Bpumahii 3anpoeadxyromsb 3a2anbHoyHisepcumemchbKi Kypcu, siki docmynHi ecim cmydeHmbie Hag4aslbHO20
3aknady, 3a pesyNbmamamu ornaHy8aHHsl SIKUX Hapaxoeyromb MNeeHy Kinbkicmb kpedumis. Kpim mozo, 6pumaHchkKi yHieepcumemu cnpusilomb
po3eumkoei HaeUYOK MpauyeenauwimyeaHHsi 3ae0siku 3ajlyYeHHIO0 creyianbHUX a2eHuil, a came, Kap’epHux cnyx6. [lpome Halibinbw dieeum
iHcmpymeHmom eeaxaembcsi iHmezpayisi 8i0nogiOHUX HasYyaslbHUX Kypcie 00 Has4aslbHUX niaHie ma npozpam. Ocobnusy egpekmueHicmb make
noedHaHHs eusiesisie nid Yac Hagd4aHHsl iIHO3eMHUX MO8 ma CYyMIXXHUX OUCUUIITIH.

HaeedeHuli nepenik HagUYOK, 8u3Ha4eHUX 6pumaHcbKuMu po6omodasuysiMu 8 sikocmi Heob6xiOHuUx O ycniwHo20 npayesnawmyeaHHs,
eKa3aHa poJib MOBHUX mMa MOB/IeHHEBUX 8MiHb Ma HaBUYOK.

Kntoyoei cnoea: 6pumaHchKi yHieepcumemu, eunycKHUKU, Ha8UYKU npayeenawmyeaHHs, oceima, npayedaesuyi.
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